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ABSTRACT This study examined primary school special education teachers’ self-efficacy and attitudes toward
teaching students with learning disabilities. Using inductive content analysis, the researchers examined interview
contents from 12 special education teachers. Their interviews have been recorded and data obtained from the
interview transcripts. The researchers applied inductive content analysis to process the data to obtain results. The
results showed that these teachers faced challenges when teaching students with learning disabilities and believed that
professional development could improve their knowledge and attitudes toward teaching this group of students. The
findings emphasise the significance of professional development for successfully teaching students with learning
disabilities and suggest avenues for additional analyses, strategies, and procedures in this area. Further, the results

should be utilised to generate future research opportunities, practices, and policies.

INTRODUCTION

Special education teachers’ self-efficacy plays
a crucial role in managing classroom practices and
ensuring the success of students with disabilities
(Takir and Ozder 2022). Special education teachers’
self-efficacy comprises their belief in their ability to
meet the needs of students with learning disabili-
ties, which can positively affect their outcomes.
However, when faced with challenges, self-effica-
cy can be compromised (Love etal. 2019). Previous
research has focused on measuring special educa-
tion teachers’ self-efficacy using instruments re-
lated to classroom teaching (Carroll 2019). Priest-
ley (2013) stated that learning disabilities, also
known as learning disorders or learning difficul-
ties, are typically characterised by difficulty learn-
ing in a typical manner.

Learning disabilities have various definitions
and the concept remains controversial. The Diag-
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nostic and Statistical Manual of Mental Disor-
ders, fifth edition (DSM-5), a comprehensive diag-
nostic guide published in 2013, defines learning
disabilities as neurodevelopmental disorders with
abiological basis and cognitive effects. The DSM-
5 replaced the term “learning disability” with
“specific learning disorder”, which is divided into
three categories of specific learning disorder with
a reading disability, writing disability, or mathe-
matics disability. The term “specific” indicates that
the disability only affects a specific skill. This need
for specificity reflects advances in learning dis-
ability research that have made targeted interven-
tions practical. The DSM-5 no longer includes the
gap between ability and achievement as a diag-
nostic criterion for learning disabilities (APA 2013).

Teaching students with learning disabilities can
pose a unique challenge for special education
teachers, even if their attitudes regarding their ef-
fectiveness are not diminished. These students
may be highly emotional or easily irritated, and
may have short-term memory issues or difficulty
with computation (Barnard-Brak et al. 2015). De-
spite these challenges, special education teachers
are required to meet students’ needs (McCullough
2014). Therefore, educational leaders should seek
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to understand how special education teachers rec-
ognise their potential to teach students with learn-
ing disabilities, and consider providing professional
development training to increase teachers’ self-
efficacy in this area.

Participating in ongoing professional develop-
ment can help special education teachers improve
their self-efficacy (Rowan and Townend 2016), and
special education teachers who do not receive ad-
equate professional development may have low
self-efficacy, which can hinder their ability to serve
students with learning disabilities (Kim and Seo
2018). While much research has been conducted
on teacher efficacy, there is limited research on the
impact of teaching students with learning disabili-
ties on teachers’ self-efficacy. Some researchers
are investigating self-efficacy in relation to teach-
ing students with learning disabilities, but there is
a need for additional research to more fully com-
prehend teachers’ perceptions of these challeng-
es (Carroll 2019; Pedota 2015).

Focusing on students’ strengths allows them
to succeed in areas where they excel (Woodcock
and Faith 2021). Emphasis on strength-based strat-
egies has been shown to enhance academic
achievement, increase self-efficacy, and assist stu-
dents in overcoming social and emotional difficul-
ties (Frederickson and Jacobs 2001). Moreover,
special education teachers who display good teach-
ing practices, understanding and care can posi-
tively influence the academic engagement of stu-
dents with learning disabilities (Yakut 2021). How-
ever, few studies have examined how these chal-
lenges affect teachers’ self-efficacy in meeting stu-
dents’ needs in inclusive or classroom settings. This
study sought to understand and describe how teach-
ers’ experience the difficulties related to teaching
students with learning disabilities, and how these
challenges influence their ability to accommodate
these learners’ special needs.

Special education teachers with low self-effi-
cacy are more prone to burnout (Frederickson and
Jacobs 2001). Conversely, special education teach-
ers with strong self-efficacy tend to have higher
personal accomplishment, job satisfaction, and job
commitment (McCullough 2014). Special educa-
tion teachers” habitual instructional strategies may
be influenced by their attitudes toward education.
Sharing and reflecting on successful lessons can
improve instructional practices and increase stu-
dents’ academic success (Yakut 2021). Teachers’
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self-efficacy and students’ academic performance
are connected, and special education teachers’
sense of self-efficacy influences their confidence and
ability to assist in students’ success (Woodcock and
Faith 2021).

Current research emphasises special education
teacher retention, self-efficacy, and ways to in-
crease self-efficacy to meet the challenges of teach-
ing students with learning disabilities (Pedota
2015). However, few studies have investigated
special education teachers’ self-efficacy and their
groundwork in challenging contexts. This study
aimed to address this gap. The topic is important
because improving special education teachers’ self-
efficacy and preparing them for the challenges of
teaching special education students can increase
Saudi Arabian students’ academic development
and produce more qualified special education
teachers.

Literature Review

Klassen (2002) conducted one of the few stud-
ies to examine self-efficacy attitudes in people with
learning disabilities. Woodcock and Faith (2021)
noted that existing classroom settings and previ-
ous experiences might influence special education
teachers’ self-efficacy regarding teaching students
with learning disabilities, which involves more than
simply addressing their academic needs. In addi-
tion, special education teachers who have no pre-
vious experience teaching students with learning
disabilities may have lower self-efficacy. Further-
more, previous studies have shown that teachers
with greater self-efficacy tend to be more sympa-
thetic toward students who put forth less effort
(Loveetal.2019).

Woodcock and Faith’s (2021) recent Austra-
lian study examined the relationship between teach-
ers’ self-efficacy and their causal ideas regarding
students with or without particular learning dis-
abilities, and showed that teachers with greater
levels of self-efficacy experienced less irritation,
gave additional encouraging responses, and had
fewer expectations of future failure for all students,
despite student ability levels, effort, or particular
learning disability. These results suggest that spe-
cial education teachers with higher levels of self-
efficacy are more likely to attribute student under-
achievement to internal intrapersonal factors,
whereas those with lower levels of self-efficacy
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are more likely to attribute it to external and inter-
personal factors.

Yakut (2021) used a scale and observation to
examine special education teachers’ self-efficacy
attitudes toward teaching students with learning
disabilities in a sample of 200 general education
teachers working in public elementary schools in
Turkey. The authors found that teachers with ex-
perience teaching students with learning disabili-
ties felt more confident in their ability to do so.
These students had fewer issues with motor skills
but more difficulties with maths, attention, memo-
ry, and writing skills, as reported by the teacher.
The authors interpreted these findings within a
Turkish context.

A qualitative study conducted in the United
States (Prather-Jones 2011) included 13 special
education teachers from a metropolitan area in a
midwestern state, and found that directorial and
collegial support, particularly that offered early in
their careers, played a significant role in their deci-
sion to stay in the profession. These teachers de-
scribed managerial support as admiration and ap-
preciation from principals and assistant principals,
and benefited from developing positive relationships
with other educators. The authors also reported that
teacher turnover had negative effects on student
achievement. This study highlights the importance
of providing support for special education teachers
to retain them in the field.

Bandura (1995) asserted that self-efficacious
attitudes influence motivation in numerous ways,
such as determining the goals that special educa-
tion teachers set for themselves, how much effort
they put in, how long they persevere in the face of
challenges, and their resilience in the face of fail-
ure. Setting specific ambitious goals increases per-
severance and contributes to success because it
helps special education teachers focus on over-
coming difficulties (Pedota 2015). Self-efficacy also
influences affective processes, which comprise a
person’s ability to cope with challenging situa-
tions through actions, thoughts, and emotions
(Oliver and Reschly 2010). Special education teach-
ers with a stronger sense of self-efficacy are more
likely to approach difficult situations with more
confidence and less fear, while those with a poorer
sense of self-efficacy may become overwhelmed
and experience impaired functioning (Carroll 2019).

Tschannen-Moran and Hoy (2001) noted that spe-
cial education teachers’ efficacy may be negatively
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related to the control ideology of students with
learning disabilities. Special education teachers
with a strong sense of efficacy are less likely to
have custodial attitudes toward these students.
Additionally, special education teacher efficacy is
also significantly negatively related to work alien-
ation and a lack of intrinsic pride or meaning in
one’s work. Developing a high sense of self-effica-
cy is important to special education teachers’ prep-
aration and retention, because they must under-
stand and have positive attitudes toward students
with disabilities. Approximately 13 percent of stu-
dents receive special education services and ap-
proximately 34 percent of these students qualify
for the services because they have specific learn-
ing disabilities. However, it can be difficult for teach-
ers working with low-achieving students to devel-
op a strong sense of self-efficacy, because it re-
quires a complex combination of strengths and
weaknesses (McFarland etal. 2018; Wang etal. 2017).

Professional development should focus on
special education teachers because other issues
rapidly emerge that leave these teachers feeling
that they are not capable of teaching students with
learning disabilities. Self-efficacy and effectiveness
have a powerful relationship (Skaalvik and Skaal-
vik 2010). Therefore, professional development
should focus on raising the self-efficacy of special
education teachers in teaching students with learn-
ing difficulties (McFarland et al. 2018) Special edu-
cation teachers must continuously seek profes-
sional development opportunities in order to con-
tinue teaching within this domain (Yakut 2021).
Further, in order to develop self-efficacy, attention
must be given to all special education teachers at
the primary stage (Carroll 2019).

The Ministry of Education (Kamala and Ram-
ganesh 2013) issued a report indicating that pro-
fessional development for all teachers plays an
important role because it allows them to compre-
hend whether their students are experiencing learn-
ing disabilities. Kamala and Ramganesh (2013) as-
serted that primary school teachers have limited
knowledge regarding learning disabilities and that
degree of knowledge was related to a teacher’s
gender. Gandhimathi and Eljo (2010) found no sta-
tistically significant associations between teacher
age, the nature of the school, teaching experience,
and learning disabilities awareness. Dharmaraj
(2000) reported that teachers with higher educa-
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tion levels had a higher awareness of learning
disabilities.

Research Questions

The researchers sought to answer the following
question:

RQ1: What are the perceived challenges in spe-
cial education teachers’ attitudes toward teaching
students with learning disabilities?

RQ2: How do special education teachers per-
ceive self-efficacy in teaching students with learning
disabilities?

The researchers investigated these questions
through interviews with teachers and applied a
combination of inductive and deductive content
analysis methods.

MATERIALAND METHODS
Participants and Setting

The researchers collected qualitative data to
obtain detailed information from interview partici-
pants regarding their attitudes toward the chal-
lenges of teaching students with learning disabili-
ties and how these challenges influenced their self-
efficacy. Participants included 12 special educa-
tion teachers (four men and eight women) from
five primary schools in the Ha’il Region. Partici-
pant age ranged from 26 to 39 years, with an aver-
age age of 30 years, average teaching experience
length was eight years, ranging from five to seven-
teen years, participants were coded as female teach-
ers (FT) or male teachers (MT), where, for example,
MT2 represents the second male teacher inter-
viewed. Interviews were between 25 and 46 minutes
long, with an average of 35 minutes.

Procedure: Semi-structured Interviews

The University of Ha’il, with which the authors
are affiliated, and the Ministry of Education, pro-
vided ethical approval for the research (approval
number: H-222-421). The researchers randomly
chose five primary schools in Ha’il and sent their
principals an email invitation to participate in the
study. All schools were willing to participate. The
study purpose was explained to special education
teachers during a meeting, and their principal pre-
sented a letter describing the study, and those teach-
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ers willing to participate provided written informed
consent to participate.

The researchers formulated semi-structured
interview protocols for special education teachers
and conducted a literature review to develop 14
open-ended questions (Kim and Seo 2018; McFar-
land et al. 2018; Pedota 2015), which included de-
mographic questions (interview protocols will be
provided on request). Consistent with participant
preferences, the first author personally conducted
the interviews. Participants provided consent for
the researchers to audio-record the interviews,
which were then transcribed verbatim. All tran-
scripts were de-identified and participants were
assigned pseudonyms.

Data Analysis

All audio-recorded interviews were reviewed
by the first author to ensure accuracy and ascer-
tain that inconsistencies were rectified. The re-
searchers used inductive content analysis to eval-
uate the interview content (Elo and Kyngés 2008).
The coding units in the data analysis included
words, sentences, or paragraphs that included el-
ements that were linked through context and con-
tent (Graneheim and Lundman 2004). Each teacher
interview was coded separately by the second and
third authors. The researchers compared the cod-
ing results and resolved any discrepancies through
discussion. After reaching an agreement, open
coding of the remaining teachers’ interviews was
conducted by the first author by thoroughly re-
viewing each interview and determining the initial
codes. In vivo codes (actual words used by partic-
ipants to explain the code) were observed (Corbin
and Strauss 2015; Cumming et al. 2020) through
this process. The second author reviewed the open
coding stage findings to ensure coding accuracy,
and the interviews were transcribed. The research-
ers held several meetings to validate the coding
phase findings and resolved any discrepancies
through discussions.

Considering the ‘emergent nature of qualita-
tive research approaches,’ the researchers modi-
fied and clustered the emerging codes and classi-
fied them into themes (Hodgetts 2013). Triangula-
tion of ‘codes, memos, interview quotes, and fre-
quency of occurrences’ affirmed the evidence for
an established theme (Hodgetts 2013). The re-
searchers investigated the research questions by
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conducting deductive content analysis, because
this approach is suitable for evaluating the subject
of interest. The first author then used the themes
to select the practices cited by the teachers. The
second and third authors then evaluated the
themes and resolved any differences through dis-
cussions. The results presented a complete over-
view of special education teachers’ responses re-
garding teaching students with learning disabili-
ties. Triangulation and peer checking were ensured
by including all authors in each step of data analysis
(Brantlinger etal. 2005; Rodger etal. 2012).

RESULTS

The researchers sought to discover whether
special education teachers’ perceptions aligned
with those of teachers of students with learning
disabilities. The researchers identified the follow-
ing themes of challenges of teaching students with
learning disabilities, and training and professional
development.

Theme (1): Challenges of Teaching Students with
Learning Disabilities

Participants reported that it was challenging to
teach students with learning disabilities and that it
was frequently essential to find material, in addi-
tion to their normal lessons, to challenge these
students. Participants also reported that meeting
the social and emotional needs of students with
learning disabilities was more challenging than
meeting their academic needs, because it was diffi-
cult to develop confident relationships with these
students.

All participants reported a need to close the
gap between the needs of special education teach-
ers and those of students with learning disabili-
ties, and indicated that they lacked practical tools
to cope with these challenges. In addition, partici-
pants indicated that it was difficult to challenge
these students at the appropriate academic and
interpersonal levels:

The challenges in working with students with
learning disabilities...is important to know low
achievements. (FT4)

There are many challenges faced in teaching
students with learning disabilities. (FT3)
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Participants also emphasised the importance
of preparing to avoid challenges in teaching
students with learning disabilities:

Special education teachers’ challenges while
coping with classes of teaching students with
learning disabilities are due to the lack of knowl-
edge that prepares these special education teach-
ers according to students with learning disabilities’
needs. (MT5)

\We have a lack in the practice of special edu-
cation teachers to constantly challenge them
academically. (MT6)

Participants highlighted the attitude of teach-
ing students with learning disabilities, which is a
challenge. For instance, special education teach-
ers must learn about the characteristics and chal-
lenges, and how to cope with their roles (MT1,
MT4, and MT6). MT7 noted, “This complexity in-
creases the difficulty for special education teach-
ers confronting the dual challenges of students
with learning disabilities”. Furthermore, FT2 be-
lieved that the situation intensifies the special
education teachers’ challenges and that special
education teachers do not receive appropriate
preparation to deal with the cognitive and emo-
tional characteristics of students with learning
disabilities.

In interviews conducted at the end of the sem-
inar, participants said that they would like to have
alearning procedure that changed their resent-
ment and distance to a position of kindness
and consideration of the challenges faced by
students with learning disabilities. Participants
believed that they could contribute to their
classroom environment, which would enable
them to develop skills while simultaneously
providing solutions to students’ difficulties and
improving their self-efficacy.

Theme (2): Training and Professional Develop-
ment to Perceive Self-efficacy

Participants indicated that they did not receive
ongoing professional development training that
would help them to positively manage the chal-
lenges of teaching students with learning disabili-
ties, increase their confidence in their ability to do
so, and improve their self-efficacy. For instance,
MT2 and MT8 noted, “During our teaching the
students, there are many individual differences
between the students, but we do not know how to



40 IBRAHEEM M. ALSAWALEM, OMAR A. ALSAMANI AND MANSOUR M. ALJOHANI

teach them because we do not receive profession-
al development to teach students with learning
disabilities for a new method.” Several participants
expressed concern about the lack of professional
development in general:

There is a weakness in the professional devel-
opment offered by the Ministry of Education for
this category of students, and most of these cours-
es are outside the Ha’il region and it is difficult
for us to travel. (MT3)

Because we don’t get professional develop-
ment, we don't have the self-efficacy to teach stu-
dents with learning disabilities by updating
strategies...because each learning disabilities
student is so different from others. (FT3)

Participants believed that special education
teachers should undergo professional develop-
ment to learn new methods for teaching students
with learning disabilities, and most participants
believed that benefits could be reaped regard-
less of whether they occurred during in-service
training:

We must obtain professional development to
teach students with learning disabilities to raise
our self-efficacy and not to encounter challenges
in teaching them. (FT2)

During my experience of teaching, | suffered
from a lack of professional development that con-
tributes to teaching students with learning dis-
abilities in the correct way and...no professional
development education for teaching students with
learning disabilities. (MT1)

Professional development, which could in-
crease their level of knowledge about the teach-
ing of students with learning disabilities, would
be helpful in supporting them. (MT8)

Participants recognised the importance of prop-
erly supporting students with learning disabilities.

There is a lack of official acknowledgment of
this, and characteristics which are challenging
the special education teachers’ support for students
with learning disabilities. (MT2)

The Ministry of Education is supposed to pro-
vide all teachers of students with learning dis-
abilities with professional development in order
to raise the self-efficacy of all teachers in teaching
students with learning disabilities (FT1).

It needs to be introduced into professional
development courses and workshops, and post-
graduate studies. It is essential for the government.
(MT5)
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Should be adjusted to the requirements of the
educational system... The students with learning
disabilities can feel more confident and improve
their self-efficacy. (MT1)

Participants provided several suggestions for
how professional development should be deliv-
ered to help teachers of students with learning
disabilities. Four teachers (FT1, MT3, MT8 and
MT?2) indicated that careful planning is crucial for
realising effective initiatives for students with learn-
ing disabilities. Other teachers (MT6 and FT2)
emphasised the need for professional development
to identify students with learning disabilities in
schools. In addition, three participants (FT4, MT4
and MT5) recommended compulsory learning for
disability student training, especially for special
education teachers at all levels, to help teachers
perceive their self-efficacy. All participants ex-
pressed their hope that the Ministry would pro-
vide them with professional development, indicat-
ing that some special education teachers need to
be trained overseas, while others should undergo
training within the country and conduct research
in the field.

In conclusion, participants indicated that they
face many challenges in teaching students with
learning disabilities because they lack profession-
al development training for teaching these stu-
dents, and therefore, it would be helpful for them
to receive professional development. Additional-
ly, participants want to improve their level of self-
efficacy in teaching students with learning disabil-
ities through inquiries with prospective teachers
in Saudi Arabia schools. These special education
teachers showed that the combination of relevant
knowledge and attitudes that met the challenges
of students with learning disabilities made a differ-
ence to their attitudes and stigma toward students
with learning disabilities and empowered their
teaching skills and self-efficacy.

DISCUSSION

The study aimed to analyse the attitudes of
special education teachers to determine the self-
efficacy of teaching children with learning disabil-
ities. The results showed that, although it is diffi-
cult for most special education teachers to teach
students with learning disabilities, they face more
difficulties fulfilling students’ social and emotion-
al needs than their academic needs. These results
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are consistent with those of the existing literature
(Love et al. 2019; Woodcock and Faith 2021) re-
garding the issues experienced by special educa-
tion teachers when teaching students with learn-
ing disabilities. Other studies obtained similar re-
sults, which suggests that there is a greater likeli-
hood of special education teachers concentrating
on the challenges they experience (Pedota 2015).
In addition, the results showed that the key chal-
lenge faced by special education teachers at the
academic level was a lack of practice (Oliver and
Reschly 2010). The challenges faced by special
education teachers when teaching students with
learning disabilities were identified by these teach-
ers, who recognised that teaching such students
involves a complicated mix of distinct strengths,
as shown by the vast body of research (Tschan-
nen-Moran and Hoy 2001; Wang et al. 2017). Spe-
cial education teachers assert that official recogni-
tion of such students is lacking, as is a definition
of their characteristics, which hinders their ability
to provide support to students with learning dis-
abilities, and to teach them at different educational
levels (Prather-Jones 2011). These results concur
with other recent studies reporting that special
education teachers need to understand the fac-
tors that influence their attitudes regarding their
ability to fulfil the challenge of teaching students
with learning disabilities, and to identify ways in
which they can enhance their self-efficacy (Daw-
son and Scott 2013; Pedota 2015; Rushton 2000).
The researchers found that special education
teachers consider self-efficacy as an indicator of
faith in their ability to help students achieve suc-
cess (Woodcock and Faith 2021). They believe
that self-efficacy gives rise to productive learning
environments for teaching students with learning
disabilities. Participants identified the factors that
could affect teachers’ self-efficacy when teaching
such students. However, they frequently felt that
their earlier experiences were not helpful because
each student with a learning disability was very
different from others, and this was supported by
previous literature (Skaalvik and Skaalvik 2010).
Special education teachers believe that pro-
fessional development can enhance their knowl-
edge about teaching students with learning dis-
abilities and would help them offer support to such
students in the classroom, confirming the finding
that professional development plays a vital role in
teaching such students. Pedota (2015) found that
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it was significantly more likely for teachers who
had received professional development to teach
students with learning disabilities. These results
are expected because professional development is
requested by teachers when they feel incapable of
teaching such students (Carroll 2019; Skaalvik and
Skaalvik 2010).

With respect to enhancing teachers’ self-effi-
cacy in Saudi Arabian schools, previous research
showed that special education teachers who teach
students with learning disabilities do not receive
professional development. Therefore, increased
support could be provided by teachers of students
with learning disabilities when they receive speci-
alised training in this regard. Carroll (2019) assert-
ed that teachers who have received specialised
training exhibit differences in the type of support
they offer to students with learning disabilities
compared to teachers who have not received train-
ing. Similarly, the researchers found that when spe-
cial education teachers have not received profes-
sional development, they may be ill equipped to
serve as counsellors in educating children with
learning disabilities. For instance, because special
education teachers do not have the knowledge to
enhance their skills, they may only be capable of
offering challenging activities to students with
learning difficulties.

CONCLUSION

This study conducted in-depth interviews to
examine self-efficacy and special education teach-
ers’ attitudes toward teaching students with learn-
ing disabilities to prevent challenging events. The
researchers obtained insights through these qual-
itative methods that other methods, such as sur-
veys could not reveal. The findings regarding teach-
ers’ self-efficacy and the challenging issues they
experience, which surpass their ability to teach stu-
dents with learning disabilities, are consistent with
the need to improve the formal individual education
domain.

RECOMMENDATIONS

The key outcome of this study is that little at-
tention has been given to teachers’ attitudes to-
ward teaching students with learning disabilities
in Saudi Arabia, primarily because of shortcom-
ings in the professional development available to
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special education teachers who have low self-effi-
cacy. In addition, Saudi Arabia does not recognise
learning disabilities, which is why they need to be
incorporated into professional development work-
shops and courses as well as in postgraduate pro-
grams. It is important for the government (particu-
larly the Ministry of Education), special education
teachers, education and training providers, teach-
ers, and administrators to comprehend the con-
cept of students with learning disabilities, and to
develop policies that will allow teachers to handle
these students’ requirements. Teachers should
undergo professional development to improve
their ability to efficiently respond to the require-
ments of all learners, and to improve teachers’ pos-
itive perceptions to increase their self-efficacy in
teaching students with learning disabilities. In ad-
dition, special education teachers’ learning capa-
bilities and self-efficacy compelled them to review
their attitudes and approaches toward countering
the challenges related to teaching students with
learning disabilities.

LIMITATIONS

This study had limitations. First, the research-
ers had a small sample, with only 12 special educa-
tion teachers from schools in Ha’il, and therefore,
itis not possible to generalise the findings to other
scenarios. Similar results have been obtained in
different settings, however, subsequent studies
should include participants from different schools
and distinct geographic locations. Second, the re-
searchers conducted interviews only with special
education teachers. Future studies should include
other teachers by employing accessible research
approaches such as questionnaires. In addition, a
more extensive understanding was obtained when
teachers from all over Saudi Arabia were examined,
particularly in light of recent requests to enhance
their attitudes about teaching students with learning
disabilities.

CONSIDERATIONS FOR FUTURERE-
SEARCH

This study concentrated on special education
teachers’ attitudes. School officials’ and parents’
attitudes toward students with learning disabili-
ties also have an impact on these students’ educa-
tion experiences. Therefore, it is also important to
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consider officials’ and parents’ attitudes. The ap-
proach with special education teachers can be ex-
panded to provide vital information on parents’
awareness regarding students with learning dis-
abilities, which could help develop policies and
practices for such students in primary schools,
high schools, and universities in Saudi Arabia. A
mixed-methods approach should be used in such
studies to determine general attitudes toward
teaching students with learning disabilities, and
to develop a base of evidence that can help spe-
cial education teachers improve their self-efficacy
in supporting these students.

AUTHOR CONTRIBUTIONS

Methodology, M.M.A; Data Curation, LM.A;
Validation, O.A.A; Formal analysis, O.A.A.; Inves-
tigation, O.A.A; Resources, O.A.A.; Software,
0O.A.A; Original Draft Preparation, .M.A; Project
Administration, I.M.A; Funding Acquisition,
LM.A; Supervision, LM.A.; Review and Editing,
M.M.A; Visualisation, M.M.A.

FUNDING
This research was funded by the Scientific
Research Deanship at the University of Ha’il, KSA
[grant number: RG-22 008].

INSTITUTIONAL REVIEW BOARD
STATEMENT

The University of Ha’il and the Ministry of Ed-
ucation provided ethical approval for the research
(H-222-421).

INFORMED CONSENT STATEMENT

Written informed consent was obtained from
all participants involved in the study.

DATA AVAILABILITY STATEMENT

Data is unavailable due to privacy and ethical
restrictions.

CONFLICTS OF INTEREST

The authors declare no conflict of interest.



SELF-EFFICACY OF SPECIAL EDUCATION TEACHERS 43

REFERENCES

APA 2013. Diagnostic and Statistical Manual of Mental
Disorders. 5" Edition. Washington DC, USA: Ameri-
can Psychiatric Association.

Bandura A 1995. Exercise of personal and collective effi-
cacy in changing societies. In: A Bandura (Ed.): Self-
Efficacy in Changing Societies. New York, NY, USA:
Cambridge University Press, 1-45. https://doi.org/10.1017/
CB09780511527692.003

Barnard-Brak L, Johnsen SK, Pond Hannig A, Wei T 2015.
The incidence of potentially gifted students within a
special education population. Roeper Rey, 37(2): 74-83.
https://doi.org/10.1080/02783193.2015.1008661

Brantlinger E, Jimenez R, Klinger J, Pugach M, Richardson V
2005. Qualitative studies in special education. Excep Child,
71: 195-207. https://doi.org/10.1177/0014402905071
00205

Carroll AJ 2019. Urban Special Educators’ Perceptions
of Preparedness and Self-Efficacy to Teach Students
with Learning Disabilities. Doctoral Dissertation.
Danbury, United States: Western Connecticut State
University.

Corbin J, Strauss A 2015. Basics of Qualitative Research:
Techniques and Procedures for Developing Ground-
ed Theory. 4" Edition. SAGE: Thousand Oaks, CA

Cumming TM, Strnadova I, Danker J 2020 Transitions of
students with autism and intellectual disabilities in inclu-
sive settings: The nexus between recommended and ac-
tual practice. Australasian J Spec Incl Educ, 44: 28-45.
https://doi.org/10.1017/j51.2020.1

Dawson H, Scott L 2013. Teaching students with disabilities
efficacy scale: Development and validation. Inclusion,
1(3): 181-196. https://doi.org/10.1352/2326-6988-
1.3.181

Dharmaraj P 2000. Awareness of Primary School Teachers
Towards Learning Disabilities in Mathematics at Pri-
mary Level. M Phil Dissertation, Unpublished. India:
Alagappa University.

Elo S, Kyngés H 2008. The qualitative content analysis process.
J Adv Nurs, 62: 107-115. https://doi.org/10.1111/1.1365-
2648.2007.04569.x

Frederickson N, Jacobs S 2001. Controllability attributions
for academic performance and the perceived scholastic
competence, global self-worth, and achievement of chil-
dren with dyslexia. Sch Psychol Int, 22: 401- 416.

Gandhimathi U, Eljo JO 2010. Awareness about learning dis-
abilities among the primary school teachers. Cauvery Res
J, 3(1): 71-78.

Graneheim UH, Lundman B 2004. Qualitative content anal-
ysis in nursing research: Concepts, procedures and mea-
sures to achieve trustworthiness. Nurse Educ Today, 24:
105-112. https://doi.org/10.1016/j.nedt.2003.10.001

Hodgetts S, Nicholas D, Zwaigenbaum L 2013. Home sweet
home? Families” experiences with aggression in chil-
dren with autism spectrum disorders. Focus Autism
Other Dev Disabil, 28: 166-174. https://doi.org/
10.1177/1088357612472932

Kamala R, Ramganesh E 2013. Knowledge of specific learn-
ing disabilities among teacher educators in Puducherry,
Union Territory in India. Int Rev Soc Sci Humanit, 6(1):
168-175.

Int J Edu Sci, 41(1-3): 35-44 (2023)

Kim KR, Seo EH 2018. The relationship between teacher
efficacy and students’ academic achievement: A meta-
analysis. Soc Behav Pers, 46(4): 529-540. doi:10.2224/
sbp.6554

Klassen RA 2002. question of calibration: A review of the
self-efficacy beliefs of students with learning disabili-
ties. Learn Disabil Q, 25(2): 88-102. https://doi.org/
10.2307/1511276

Love AMA, Toland MD, Usher EL, Campbell JM, Spriggs
AD 2019. Can I teach students with autism spectrum
disorder? Investigating teacher self-efficacy with an
emerging population of students. Res Dev Disabil,
89: 41-50. https://doi.org/10.1016/j.ridd.2019.02.005

McCullough MI 2014. Teacher Self-Efficacy in Working with
Children with Autism in the General Education Class-
room. Doctoral Dissertation. Minneapolis, United States:
Walden University (Publication No. 3614480), ProQuest
Dissertations & Theses Global.

McFarland J, Hussar B, Wang X, Zhang J, Wang K, Rathbun
A, Barmer A, Cataldi EE, Mann FB 2018. The Condition of
Education 2018 (NCES 2018-144). National Center for
Education Statistics, Institute of Education Sciences, U. S.
Department of Education: Washington, DC, USA. From
<https:/nces.ed.gov/pubs2018/2018144.pdf> (Retrieved on
20 November 2022).

Oliver RM, Reschly DJ 2010. Special education teacher prep-
aration in classroom management: Implications for stu-
dents with emotional and behavioral disorders. Behav
Disord, 35(3): 188-199. doi:10.1177/019874291003
500301

Pedota PJ 2015. How can student success support teacher
self-efficacy and retention? The Clearing House, 88: 54-
61. https://doi.org/10.1080/00098655.2014.998600

Prather-Jones B 2011. How school administrators influence
the retention of teachers of students with emotional and
behavioral disorders. The Clearing House, 84(1): 1-8.
https://doi/10.1080/00098655.2010.489387

Priestley M 2013. Disability: A Life Course Approach.
Cambridge, UK: Polity Press.

Rodger S, O’Keefe A, Cook M, Jones J 2012. Parents’ and
service providers’ perceptions of the family goal setting
tool: A pilot study. J Appl Res Intellect Disabil, 25: 360-
371. https://doi.org/10.1111/7.1468-3148.2011.00674 x

Rowan L, Townend G 2016. Early career teachers’ beliefs
about their preparedness to teach: Implications for
the professional development of teachers working
with gifted and twice-exceptional students. Cogent
Educ, 3(1). https://doi.org/10.1080/2331186X.2016.
1242458

Rushton SP 2000. Student teacher efficacy in inner-city
schools. Urban Rev, 32(4): 365-383. https://doi.org/
10.1023/A:1026459809392

Skaalvik EM, Skaalvik S 2010. Teacher self-efficacy and teach-
er burnout: A study of relations. Teach Teach Educ, 26:
1059-1069. https://doi.org/10.1016/.tate.2009.11.001.

Takir A, Ozder H 2022. Special education preservice teach-
ers” mathematics teaching self-efficacy beliefs. Educ
Stud, 19: 1-19. https://doi.org/10.1080/03055698.2022.
2037405

Tschannen-Moran M, Hoy AW 2001. Teacher efficacy:
Capturing an elusive construct. Teach Teach Educ,
17(7): 783-805. https://doi.org/10.1016/S0742-051X
(01)00036-1



44 IBRAHEEM M. ALSAWALEM, OMAR A. ALSAMANI AND MANSOUR M. ALJOHANI

Wang L-Y, Tan L-S, Li J-Y, Tan I, Lim X-F 2017. A
qualitative inquiry on sources of teacher efficacy
in teaching low-achieving students. J Educ Res,
110(2): 140-150.https://doi.org/10.1080/00220671.
2015.1052953

Woodcock S, Faith E 2021. Am I to blame? Teacher
self-efficacy and attributional beliefs towards stu-
dents with specific learning disabilities. Teacher De-

Int J Edu Sci, 41(1-3): 35-44 (2023)

vel, 25(2):215-238. https://doi.org/10.1080/
13664530.2020.1863256

Yakut AD 2021. Students with specific learning disabilities in
inclusive settings: A study of teachers’ self-efficacy. Learn
Disabil Res Pract, 36(2): 136-144. https://doi.org/
10.1111/1drp.12241

Paper received for publication in March, 2023
Paper accepted for publication in March, 2023



